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PROGRAM: A BEGINNING 



John R. Hoyle 



Associate Professor of Educational Administration 
Texas A&M University 

Secondary school 'educators have developed a missionary spirit 
-V to promote alternatives to meet the needs ol more students. The 

September, 1973 ^ National Association of Secondary School Principals 
Bulletin contained several articles describing the purposes and 
virtues of alternative secondary programs. M. £• Hickey's article 
entitled "Evaluation in Alternative Education" was timely because i 
of the scantiness of literature on the topic. His article ex€unined 
four major facets about evaluating alternatives in education. They 
were, "(1) some reasons for the current state of evaluation, (2) the 

purposes of evaluation in alternative programs, (3) problems and 

• . ^ - \ 

issues of evaluation in alternative programs', (4) consideration of 

' some of evaluation processes for alternatives." 

* Any educator facing the task of evaluating a high sChool program 

should read Mr. Hickey's incisive article. The context.of the article 
includes c]jear guidelines for planning and processing the/jevaluation. 
However, it, like other articles on the Scime topic, con^ins -little 
^ ^, advice in case your evaluation follows Murphy's Law which states that 

00 "If anything can go wrong it will" and it did for this writer* 




Therefore, the purpose of the article is to h^lp you conduct 
an evaJluation of an alternative program when the unexpected ^ 



happens. The reader should be forewarned that specific parts 



of this article will not pass close inspectibn by other resear- 
chers. This writer hopes that the "hard scientist" will have a 
little empathy for a colleague who had the best laid plans in the ^ 
beginning, but had his plans altered by the unpredictably wayfe 
of high school students. 

BACKGROUND OF THE -ALTERNATIVE 

In the Fall of .1971, Mr. Marvin Wilhelm, Principal of Talawanda 
High School in Oxford, Ohio, suggested to the high school staff 
the possibility of providing students an opportunity to have some 
learning experiences off campus as part of the regular program. 
The plan was encouraged by the Superintendent and the Board, and 
the writer was \nvited to assist in the writing. of a proposal for 
Title III ESEA funding for the alternative program. The proposal 
guidelines called for measureable or behavioral objectives to^ assess 
the success of the program. The proposal was approved and this 
writer was asked to serve as the project evaluator of the alterna- 
tive plan balled the Comi|[iunity Service Unit, 

Thus, the Commuaity Service Unit wais established, beginning in 
the 1973-74 school year with the following description: Sty dent 
Community Service U|iit • a newly created elective course under 
each of the major subject areas, open to those juniors and seniors 
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J , 

at Talawanda High School who desire an off-campus, planned experience 

4 

related to an -cirea of their occupational- or personal interest. 
T he course ^^^^ offered each jsemester for o^e credit 



and J3L maximum of two credits. * Students will be selected to pairtici- - 



pate on the basis of interest, personal need, parental approval and 
'nL-<^ req 



y a fceacher advisory committee. A minimum of two hoUrS a day will 
required of each student during which he will provide service to 



a public or private* agency or individual without an assured pay for 
his services. The task for the evaluator was to measure the success 
of the program based primarily on the measur;^able objectives written 
into the proposal . The evaluators in the Ohio Department of Edu- 
cation were well awatre of the pitfalls in program evaluation. They 
encouraged flexibility and creativity in the evaluation process while 
having high hopes that a model with replication strength would emerge 
from the various funded alternative projects. 

/ . • . 

The wr4^er felt confident that such a wdel was possible from 



the Talawanda High School Conununrty Service Unit; 



MEASURING THE OBJECTIVE 



The first task was to develop the best strategy for measuring the - 

behavioral or performance objectives. The objectives were as follows: 

1. Giy^n two semesters of community sexrvice and seminar related 
experience in one school year the students participating in 
project will demonstrate better school attendemce tham the 
* previous ^ear at the. 5% level of confidence. The determination 
wil,l be based on a time-series design wjj/ch would assess the - 
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atl^^ndance data for each quarter for the previous year' and for 
fcho firot year o£ the 'proj e ct:' — ^ 



Given tvo sem es teib - ul uuimuunxLy service and Sefflln^r- related* ^ 

experience in one^ schodl year, th irty per cent (30%) of the, 
Vttiderit^f^rfxcipalrm^ iTi-th^e-l>i^J-ect li/iTl-^m^ grade " " 

average Td^t *..^(on a 4.0 scale) over the previous semester uponv 
analysis of l^jool reco^rds. 

a) Sixty ^r cent, (60%) of the students in the project will 
denvonsl^te positive attitude changes about *their self- 
esteem ;^*itheiri« school and community service activities. 
The chafes will be measured by pre- and post- testing ' 
of the ^dents using a Likert-type attitude instrument 
which be developed in cooperation with a researcher. 

The 5% l^^l of confidence will be used to* determine 
statisti^. sigq^if icance* The time period is one' school 
year. 




b) Parents o^^.tudents in th'e project will observe a posi-tive 
rj? change" in ^cty per cent (60%)- of the students' attitudes 

about thei^chool, work, and self-esteem. The change 
will be me^l^red by pre- and post- t;^sting of the parents 
using a LixMi-type attitude instrument ^hich will be 
developed iff-^^oopejation with a researcher. The 5% level 
j of •conf iden<M?will be used to determine statistical signif 
cance* The 'feSne period is one school year. 

c) "Employers" ^Mcommuqlty agency personnel who work with 
thig^ students ^^11 obsdsrve a positive change in sixty per 
cent <60%') o^;|^e studehts* attitudes about their school,* 
theiir c6mmunii|^|service Vnd self -esteem. The change will' 
be meas.ured b;^^re-' and post- testing of the employers 
using a Liker^-^pe attitude instrument developed in co- 

: ^eration with ^ researcher . The 5% level of confidence 
I will be used tOj^^etermine statistical significance'. The 
I time period is ^^^^e school year. * ' 



d) Teacher* adviser%Vill observe positive ^lianges in sixty 
per cent (60%) the students' atti^ddes about their 
self-estfeem, >th^: school and community service activities 
The changes wiljp%e measured by pre- and post- testing of 
the advisors u|?^i a Likert-type attitude instrument de- 
veloped in coop^^tion with a researcher. The 5% level 
Of confidence wipi be used to determine statistical signif 
cance. The tim^^^eriod is" one school year. 



4 . The number of cbmmunity agencies and individuals who wish 
to participate in the project will increase by 25% after 
the project has heen i n op e ration for one^^ar uyoii ex- 



tension of an invitation to participate by the school district. 



• '"^y (60%) of the high^ schoo l teaching staffs wi ll 

^^-:33iiL^aLe LhKtx-:»i..l-i-ingness -to- -sti^rt the prcrject -By-vol-— '"""^ 

• unteering to s^ve as a teacher advisor to one of the students 
in the project after the first year of thejproject upon their 
initiative to participate via some type of document. 

u ' . . 

ORIGINAL EVALUATION PLAN ^ 
The objectives listed above- were to- be. measured for performance ' 
and attitUdinal dh^^ges by applying traditional experiemntal -research 
stategifes. Objective nujnber one and two were to be measured by gather 
ing attendance ^nd gracje averag4 records. of the students prior and 
duririg both semesters of the project, ^s- indicated in the objectives 
It was predicted that participation in the Community Service Unit 
would affect 'those involved in the program and would be reflected 
both in attendance records and grade' point average/. 

Objec^ves number three a, b, c, and d, were to be met by designing' 
questionnaires and applying a pre-tesf, post-test control design. 
This design wa? to- measure attitudinal changes in^^s^dents, and the 
perceptions of ^parents, community agency zJ^onnel'aiV teacher advisors 
about changes in student attitudes as a ^sult of the program; 

The final two objectives (four and five) to measure community agengy 
^nd teacher participation were easiest to measure by counting tjie' 
number of commu^s^ agencies and teacher advisors 'willing to partici- 
pate I'r. the project for the ^coming year. ' 



' ^ Fir s t ^MistaJcQ . — 'Aie writei'b Ilzst mistake^ was to ^xp6ct< 

^ \ ^ \ ^ 

- beg-inning and ifo stay in/it for the project year". Any evalu- - - 

... ; ' ' 

ation IS epier when th"-Q .sample number -is con^Jtant throughout. 
■ * * ' * -* 

However , the sample number was rarely constant in. the. Community^ ' 
S'erviee ifhit. * * ^ - . 

Beginning with tjie spring of 1973, forty-five students, grades 
11 and 12 of the, Talawanda Local School District were accepted into 
the first ye^r of the project. ' 

^ V^l^though forty-five students originally enrolled in the project, 
the number of enrollees continued to change as students , left the 
program during the summer. Thus, by the end of the first week pf 
scnool there were thirty-six students. Soon after the program was 
fully ui)derway, an additional twenty-seven students enrolled. Thus 
a total of sixty-three students were**in the program. Some of them 
ioft as a result of ^arly graduation and others left as a result of 
scned'ule conflj4^.\ In addition, twenty-one new students started at 

♦the beginning of tn^e second semeister^ making the second semester en- 
rollment over sixty^ again. This was nearly twice the number originally 
anticipated when the progrcim was conceived. ' ^ 

' • / ^- \ ■ 

Of the twenty-three students who left the program kt 'the end of the 
fi^Tst semester, eleven were from the original group, of students jwho 
pre-r^gistered m the spring' of 1973. Thus, there were twenty-five 
'Vudonts who were originally' pre-regdstered and who continued in' the -* 



program throughout the en.tire 1971-74 school year. These twenty- ' 
five students were the baais foj: the testing of th^. measureable 
objecjtives and were labeled the primary population. .The secondary \ " 
X population was composed of the additional students who enrolled for 

one or inore semesters, but were n5t part of theTriginal pre-test 

• , ADAPTED EVALUATION PLAN " . • ' 

The ^constant change ft>^student enrollment caused kn ad.aptation in 
_ the evaluation plan. After a few sleepless* nights th^ evaluator ' ■ 
made the following adjustments: 
Attendance and Girades . Objectives one and two which w^re written" 
. to measure changes^n grades and attendance were altered to use per- 
. • centages rather than- a more, precise .95 significance level. Nineteen 
or 76% of the students in the primary group of '25 improved either 
their attendance , or grade average during the project. 
Attitudin al Measures , Pre and post test measures were ga;:hered as 
'orxginally planned (except for the control 9iP9up) f rom the 25 students 
and their parents to investigate attitude change. However,, the plan 
- to administer pro and post questionnaires^ to community ^gency personnel 
^ and teachers advisors had to be changed. The evaluator determined that 

connunity agencies and teachers were working with several students at' 

/ 

different times' of the year. Thus, making it highly improbable that 

. * i * , * » 

statistical tost would reveal any reliables infj/rmation. Because 

of the problem, open-ended exit questionnaires were written and ad- 
iinistered to the commynity agencies ancj teachei^s to gather their 



. m 



r 
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overall impression of the students and the progVaiti* 
_ JThe^findings in the pre- .and post^ testing of students and 



parents revealed a signxf icant: positive attil:ude ydhange among t he 



, students . JThe ^parentsj|_ attitude , WAS„.'not^;~5f^ni f icant^^^ _ J" 

Community agrency and teacher advisor patticipajiion i' 
Objectives -four and' five were simple to measure. At the end of the 
project ye^, 25% more (Community agenx::ies and 60%.:more teachers 
were willing %to participate in the program ^for the coming year. 



ADDITIONAL MEASURES 

Obviously, the, more objective ^evaluation of the 25 students in 

'» * 
the**primary population was important, but -inadequate to describe 

the impact! of the prograim on the total sixty-three students who 
» 

worked with twenty-nine contmunity agencies and thirtee^T teacher 
advisors. In order to gather more data the following altiera^t^^s ^ 
and additions wqre made in^the evaluature proce^T 

1. Student anecdotal . records - ' In addition to daily logs kept 
by eachi, student (at the end of the first jiine weeks) , each 
studen^' was asked to write a 'short report* explaining his 
participation in the program, kinds of activities that'^he * 
pefforined, benefits he received, criticisms and possible 
improvements. If student s comments f.roni anecdot e- -i*ecords ^ 
are an mdivration of success, the Student Community Service 
Unit was anTInqualif ied success. 



2* Open Ended Questionnaire. At the end of the project year, 



four different open-ended, <juest,idnnaires were developed by 



the evaluator and administered to students, parents, the 



conununJLty argencies and, the teacher advisors. With very few 
exceptions, everyone was positive about the project. Such 
Responses by students as these were common: " I enjoyed the 
br^ak fj?dm the school routine to do something important andj>. 



interesting." Several parents wrote.. "self r\jespect was gained 
by my youngster. . f he g'ained the feeling of being useful and 

being 'appreciated^" Similar favorable comments were made by 

\ 

» . \ 

community agencies and teacher advisors. Each ^roup urged the 

program to continue as a regulctr part of' the curii-iculum. • 

Spot interviews: Fifteen students in the program \were con- • 

tacted while on the* job br in school. The contacts' were very 

^ \ ' " ^ ' ' 

informa\ and conversations were developed in such a yay tr>at 
would not give, the student ciny idea that he was being \ inter- 



viewed. Fifteen patr-ents, community agency personnel anq teacher 
advisors .were also interviewed and concurred with the ^students 
that the project was a welcome ^addition.'' 



. ' I sm^lMA^Y 

rhe purpose of the article i\s t^o describe an actual^^evaluation of 



an^^ltc/cnative high school program. It is very difficult to evaluate 
alternative ijrograms which call for a precise quantitative process for 



evaluation. Consequently, to date, no model has bee^ developed 
that p r ovides a se trng f statis t ical tey b s o r p ract ic al g uidel^fie^ 



to evaluate the results^""i:inspecif ic, measureabie-terms— .^us~^^4^ 



writer attempted to develop'a first' model whicH wotiid-contaiii; -clearer- ~ 
guidelines to assist a high school principal and his staff in evalu- 
'ating an alternative program. Unfortunately, evaluation models coming 
from America Educational Research Association literature and other 
prestigious research groups have contributed very little to the^ evalu- 
ation ^efforts of the busy school ad^nistrator . 

With the above problem in mind and faced with the constant change 
in student enrollment this writer selected the following evaruatlon 
procedures: - 

* —attendance and grades prior to and during, the two semesters 

of the projects yeafr. 
* * * 

/ —two sets of pre- and post- test questionnaires administered 

to 25 students ^Jji-the primary population and parents in 

May 1973 and again in"T*a^^^of 1974. . 

— four sets of open-ended questioonaires filled out by students 
parents, community agencies and, t^a^er advisors at the end 
of the project year 



^^^-.--nine week anecdotal reports by the students^ 

spot check interviews with students, parents^^^^petninunity 

agencies and teacher advisors thx:oughoutt]ae^roject 

This article is also written, as ^^^ciiai^^^nge to other evaluators 'to 

evaluate alternative j)rograms. The 




fcrlSed riTThw— ^idiislehave sojne weaknesses,- but it is 



'a beginning. 



voLu:;Tr:L:Fi j^"^ 3 D:.^:CRiPTioti ■ > ' . \ 

For Talawan^;Iii;h iichool Student Corrjnunity Servic<3r> \ 



\ 



Agency: ^ " Address: -. ' 



Nana. of person responsible: . . ' Tele, No. 



Types oi ser vices availablo and needed:^ 



Approxinatc mimbcr of man hours per dciy for each task listed above: 



— : — — ; ; 

Linitations (if any) on the times during a day or specific days, th'at 
services abpvo may bo performed: ' 



Special! qualifications of 'student volunteers needed: 

J- — '■ — ■— — 



1.1 



Sumiarizin? nujnb'si^s 3-5 » approximate total number of students 
(avoragin^f^ 8 -hours/wi^ek each) .who could bo used: ■ 



Please make additional comments and specifications not covered in 
the replies above: ^ . — . — ^ — : 



Undor what oiroamotancos (If any) will you be able to .provide tr^ns- 
port.ation Tor voliu^lei^rs : ^ — ^ — 
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• 'PRi:;f YOU?. i:A:-3: 

f 



On the follovins pages are sixteen (16^ statenents that may be used 
to describe the effect of the school and cormunity on student attitudes. 
Your J^sk is to describe as accurately as you can your opinions. Do not 
atte.T.pt to ploase anyone with your response nor to respond the way you 
right think you are e.xpoctod to do. 3o completely honest in your opinions 
Only onV^erson (not in anyway involved with the school or the progra;n) . 
who will pay rto. attention to names except for later tabulations, will 
ever see these questionnaires. 
DIRZCTIOIIS: 

1. Read each statement carefully 

2. ' -Draw a circle around the number .on the response form to 
indicate your opinion on each statement. . 

Your classes at T^awanda High School are meeting your needs. 

Never Seldom Occasionally Often Always 

• 1 2 , 3 4 • 5 ■ 6 

Your teachers at Talawanda High School care about what you tb^. 

Never Seldom Occasionally Often Always 

1 2 * 3 . ^ 5 6 7 

Your parents or guardian support ydur ideas about your future work 
goals. ■ y 

Never ^Seldom Occasionally Often , Always, 

1 . 2 ' 5 ^ ^ 7 

You feel tbat,the other students at T.H.S. care about you as a person. 
Never * S©ldoni . Occasionally Often , Always 



i 



5. /.vei - o in ^'i-^' '*':nvs cn"j other conri^nity a^^^ncios arc concerno 
azyx^i you 13 a n>rcon. 

::ovor Coldon Occasionally.' Often ' Always 

1^2 3 ^' 5 6 .7 

6. lou lL'<e yrurGcir and tho things you can acconplish. 

':o/er Sol-ion Cccasionally - ^ Of ten Always 

: 2 3 ^ 5 6 7 

7. ^' t^-^^^^^ro r.t Til-'./^-^ia 'li-h School are t^^achin^ you the^ skills 

a^d <-.o-r,-le':'3e ycu need to be a success in life. 

,e7cr Scldon Occasionally Often • Always 

1 23^56 7 

d. :h'3 ;rinc3:.;:il and Assistant Principarare trying to help you becono 
a succcss^'ul person. 

' :;ever - Seldom Occasionally Often ^ Always 

1 ' . , 2 . . . 3 > 5 6 7 
9. Youi| parents understand your feelings about school. 

Never Seldom Occasionally Often Always 

1 ^ 2 3.^^.5 '6 7 

10. Do you think you need; to- attend a four-year dolle^e in order to be 
a success in life? 

' Never Seldom Occasionally Often /dways 

1 • 2 3 ^ 5 6 7 

11, Do you- think that ol(j^ people, teachers, parents, etc., trust you 
as a oerson? 

^ ' . • 

lievor'^ • Seldom Occasionally , Often Always 

1/; 2^ 3 ^ ^ 5 ^6 7 

l^r" A part time t>ff-cairpus job or exj^erience will make your classes it 
^ T.n.S. nore *moa]ungful» 

Never Seldom OccasionaUy Often Always 



13. You look forward to each school day at'Talawanda iiUh Scfhool. 

Never Seldom Occasionally - Of ton ' Always 

Vf, -Y6u are proud of yo\ir 'accornplishnonts at Talawanda Hich. School. 

\5i.ever Seldom ' -Occasionally Often Always 

~ . l\ 2 3 ' . 5 o 7 

'I5. Your teacher^ have the time and the desire to help you become well 
adjusted z.nd'h^pp-jr. . " v> 

Never Seldom Occasionally Often Always 

1 - 2 • 3 • ^ 5 6 7 

16-. Your "in sfchool" education has prepared you- for "real life" in a. 



cor.-'.unity. 



Never 



Seldom - Occasionally Often Always 

' h 5 6 7 



1 2 3 



J 
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SCiiOCL CC:C!U!.1TY SSRVICS 
YOUR HAx^S 



pn the follovdn^ parses are .seventeen (17) statemejits that may be 
used to doGcribe the c^ffect of the educational program on, your attitude: 
or tho attitudes of your son/dau;^hter. Your task is to describe as 
accurately as yon can your opinions. Do not attempt to please anyone 
vith your response 'nor to respond the vay you mi^><^think you are expeptcd 
io do. 3e co'-.Dletcly honest in your opinion^-^^^nly one person (not in ' 

any v;ay involved vith the school or th^/^qii^ran) , vho will' pay no atten- 

' t. 

tion^to nanes except for lator. tabulations, will ever see these questiohV 
naires# 

DIK£CTIO:;S: . 

1. Read each ^jKtenent carefully 

'2. Draw a circle around the number on the response form 
to indicate your ooinion on each statement. 

It * Your can/daughter loDks fonrard to attending Talavanda High every 

Never S'^ldom Occasionally Often ^Always 

1 2 3 ^ 5 6 ' 7 

2» Yo\:r son/^i'^-hter f<^^\3 that other children at Talawanda rii^h School 
care a^out hin as a oer^son. 

I.'ever . Seldom Occasionally Often Always 

1 2 3^56 7 



Ir^ *,>3,..Tf.-.i-t; Taliwanda cli^h School care about what your son/ 
dT.w^^.lcT tr.inks* 

Never . Seldon Occasionally Often Always 

1 2 3 ^ ' 5 6 '7 



/ 
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The cl^^sses at Talawanda Hiorh School are meetiniy the needs of your 
son/daufht?^r, 

\evor Seldom Occasionally Often Always 

1 ' *2 3 ^ 5 6..' 7 

Yo\ir son/dauc^hter< likes himself and the things he can accomplish, 

Never Seldom Occasionally Often Always 

1*2 3" ^ 5 6' ? 

The principal and assistant pi'incipal at Talawanda Hif^h School are, 
. trying to help your son/dau3}lvter become a sucdessful person. 

Never Seldom Occasionally " Often Always 

1 2 3 I ^ 5 6 ? 

You u^^derstand yt)ur son/daughters feelings about Talawanda High 
School • 

Kever Seldom Occasionally Often Always - 

1 2 ' 3 ^ 5 6 7 ' 

The teachers' at Tilav^rda rlirh School are teaching your son/daughter 
the skills and knowlcdl--o he noeds to be a success in life. 

i.'cver Seldom Occasionally Often Always 

i 2 3 ^ 5 6 ' 7 

Do children need to attend a four year College in-order to be a 

success in life? 

Never ' Seldom Occasionally Often Always 

i 2.3 ^ 5 6 ' 7 

Is yo'xr ssn/dau^htcr proud of his accomplishments at Talawanda? 

'^/cr - SolJom Occasionally Often \ Always 

1 2 3 4^.5 6 • 7 

■in 1 r'vt 'ir ", of f-c ■'.-.n'is\''ob' or exreraonce make classes more 
r"- Til '■-fnl f-r vour ; - -i/H tj^'t. err * 

'.'oVor Soldon _ Occasionally ■.. Often Always 

,1-2 3 5 6 - 7 . 

17 



11*:) 



12. 



Do you trust your con/diu.-'htor to nako his own decisions about his 
future vork or career roals? 



13. 



Never . Seldon Occasionally Often 

1 2^-3 ^ ■ 5 . 6 

Does your' 'son/daxj^hter havo a good attitude at hone? 
Never Seldon Occasionally Often 

1 . 'Z J 5 6 



Always 
7 

Always 
7 



1^. 



15. 



16. 



V.ould your son/d^u':htcr be happy in wotkin^ for a business or 
corr unity :3€ncy on a part-tinc basis as part of his high school 
experience? 

\'ever Seldon Occasionally Often Always 

1 2 3 ^ 5 .6 7 

Does your son/daughter get enjojTient out of helpin;^ others? 

Never * Seldon Occasionally Often Always 

1 2 \ 3 ^ . ^ - '5 6 7 

Your son/dau:;hte'r kc Dps you veil inforned about what he does at 
Tala'.::inda .ii.^h JchDol each day. 



leaver 



Seldor; 
2 



Occasionally Often Always 

3 • ^ 5 6 7 



17. 



*In drd3r to obtain a noar!inr:ful education, a high school studlont ^ 
^ should be inside the school bliildihg six hours per day. 



Seldon 
'2 



Occasionally 

3 * 



Often 



Always 
' 7 
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I 



!• Vrnat did you liV:o host in the Student Corjtunity Service Project? 



2. Has school worl< boen noro .acceptable to j|)u since being in the project? 



res 



Explain: 



I 



3. List two or threo' thinjsVo^ havo learn^ fron your experience in the 
Orop.ra-n. .1 

II • ^ 



Have you learned nore about neoole in ycal life" york or teaching 

HACt?'f 



situations since bein«^ in the project?'! 
* y es^ 



Exblain: 



5« Do yqu. f C^el oottol: prepared for the f»ure because of the project?. 

•^ ^Lno 

Explain: 

6, V.'hat di^l yoy dislike or like least aboflk, bein^ in the project? 



7. 



: Vhat'chi^'-rir wov.ld yon likf^ to see nalp in the policies and^or rules 
for p'.rticiiMtion in the project? 



ERIC 




153 



April 197^ 



Ploase circle t^e anorooriat.e' answor and/or briefly answer the question. ^ 
^^-l';'< you for ycur cocccration- , * 



Student's ^ame: 



1. •..'hc.t did your son/daughter like best about the Student Conmunity 
Service Project? 



2. ^as rchool v:or'< been more acceptable to your son/daughter since beins 
in the project? 



yes 



no 



Explain: 

3 List two or three things vour son/dau^.htor n&y have learned or that 
you have noticed he/she has learned fron his/her ^experience in the 
.pro^^rcxTir 



^as vo^rr sDn/da^:-htor learned nore about people in "real life" work 
or teachin? situations sinco'bein-t in the project? 

y es f^o 

LxDlain: 

5. To you foel that ycur son/daughter is better, prepared for the fyture 
because of the project? 

£_iyes n o 



Explain: 

6. What did your son/dau-htor like least about the project? 

V 

7. What ch-i-^os ^'ould you lik^ to <ee r:ade in the policies and/or rul^s 
to i-nurov'^ the nroject? 

I 9 



- 20 
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^ -i^Uijiir A.;D r£ACrij.R'Q'Ji;':TIONNAIRS ' ^, APiUL 197^ 
has either boen a^ssociated with you 



as a volu•".t^'^r or (if aro a teacher), you nay havo had /a chance to 
forn ;yr, ora^.iono cV.oi:*^ this r;tudcnt during; the past schi^ol year. We 
Fi^K't arrive* c.t r.n rv«il\r.tion of the program and we do a|5prociate your 
help. Please circle tho//cs or .No and add coru'^ents if you wish. 

1. Do you foci that this progr^on has in sor.o way been beneficial to the 
student? 

Yes ^ Ko ' ' 

Conunonts: 

2. ^ Havo you observed any positive change in the student's attitude - 

toward school? ' ^ ' • 

, Yes , ■ * No 

Comments': v. 



3'. As a, result cf this progra.ii woyld you feeijLvbfetter abotit recommendin'g 
this student for^ enoloynent? ' 

Connents: • \ 

^. If you wore to^v.iluate th.o S.C»3. pro=;ran based only 'on this student's 
record with ycu, votild", you , /call it a good progrdra?:;:' 

Yes ' No 

Com^.ents; 

5. Do you feel thit the ^enefit^s of ctudent exDosure to career and real- 
life experience justifies the Student Cornnunity Service pro=;r^m? 

Yos ' No . 

\ 

Comments: 

6, Do '^oonlc in the corr.uoity^ other than those directly involved in 
public cd\icition. share resoonsibility fdr tho* quality of the products? 

( ' ' - . ■ ' 

Tos ^ , , No ' < 

• / * 



Comrionts: 



» ' Agency Teacher 

Bloaso chock one or the other: 



• r 
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STUPi'MT cc; :':;:;] TY ::;?.vtce 

COitrJMrY AND l:-.AC;iii:U QUi^OnOWNAIHS ^ APRIL 197^ 
\ has either been associated with you 



stu'-'^nt ' s nine , , 

as a v,6l'ontccr or (if you arc 'a teachcp) you may have had a chance to 
^ 'fcrH oo'^i. ODinio'-.s :.bout V,\\z :,t.udpr.t durioe the ^st school ye:ir. V/e 
must arrive at on ov.ilnation of the oror^ram and we do appreciate your 
help. Pleane circle th§ Yes or No and add Qommonts if you wish. 

1. Do you feel that thii? pro^rar. has in some way been ^^eneficial to the 
student? ' - ' . * , 

* Yes ' ' No . ' 

\ ^ Corjnents : 

/ £• tiav^e you observed any positive change in the student *s attitude 
toward school? ^ ' 

Yes * . No 

Coranents: * 

3. *As a result, o^f this prof^ram would you feel better about recommending. 

this student for ^r.ployment? * ' " 

Yes No , ' ' 

Comonts; — , ^ 

4. If you-verc to evaluate the S.jC, C., . proc^ram based only on tliis student's 
recar^l with vo'.\ vculd vcu call ^.t a good procrran? 

' V" 

Yos ]\a — . ■ 

Corsmentn :. ' 

^5. Do you foel that the benefits of student exposjire to career and real- 
life experience justifies the wtuderit Community Service prc^rapi? 

Yes • No ' • \ 

' • - • \- 

^ CoFJicnts: ■ ' , \ . . 

- ' , * . • \ 

6. Do pnople in the comunity, other than those directly involved in 

public education, share rosponsi'dility for the quality of the products? 

Yes No 

C6r,n:onts: 

Afrency Teacher 

ricaso check onfe or the other:. 

Si rtriatnr** ' * 
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